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Abstract 

Violence in Jamaican schools has become a persistent social and educational challenge that 
undermines academic achievement, student well-being, and national development. This study 
examines alternative, evidence-based interventions that move beyond punitive disciplinary 
models towards holistic, restorative, and preventative frameworks. It integrates sociological, 
psychological, and educational perspectives to evaluate existing approaches and propose an 
enhanced multi-layered intervention model. The current study employs comparative analysis of 
Jamaican initiatives alongside international best practices in school safety and behavioural 
transformation. Key findings suggest that fragmented policy implementation, limited 
psychosocial support, and over-reliance on security measures reduce the effectiveness of current 
strategies. Thisstudy argues that sustainable reduction in school violence requires systemic 
reform grounded in restorative justice, early intervention, and community-school integration. 
Ultimately, the proposed framework offers a comprehensive alternative for reducing school 
violence in Jamaica through coordinated institutional, familial, and community action. 

Keywords: Violence in schools, social deviance in schools, alternative school safe 
interventions.  

Introduction 

School violence in Jamaica represents a complex socio-educational phenomenon influenced by 
structural inequality, community violence, and institutional weaknesses (Baker-Henningham et 
al., 2009; Campbell, 2018). Research indicates that violence in schools is not isolated but reflects 
broader societal patterns of crime and interpersonal aggression (Petropoulou et al., 2025; 
Smarrelli et al., n.d.; Turanovic&Siennick, 2022; UNICEF Jamaica, 2021; United Nations 
Educational, Scientific and Cultural Organization, 2006; Wienclaw, 2023; Yavuz &Çengel 
Schoville, 2026). Jamaican schools have increasingly adopted safety policies, including 
surveillance systems and behavioural interventions, yet incidents of student-on-student and 
student-to-teacher violence remain prevalent (Ministry of Education and Youth, 2024). The 
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persistence of these challenges suggests that existing strategies may be insufficiently 
comprehensive or inconsistently applied. Furthermore, the school environment often mirrors 
community-level exposure to violence, reinforcing aggressive behavioural norms among youth 
(Chávez & Aguilar, 2021; Koposov et al., 2021; Perkins & Graham-Bermann, 2012). Scholars 
argue that school-based violence must be understood through ecological frameworks that 
integrate individual, familial, institutional, and societal influences. Therefore, addressing 
violence requires systemic rather than isolated interventions. 

Comparatively, international research demonstrates that countries with lower school violence 
rates emphasise early intervention, emotional regulation programmes, and strong school-
community partnerships (Brown et al., 2024; Dinarte-Díaz et al., 2024; Smarrelli et al., 2023; 
Yavuz & Çengel Schoville, 2026). In contrast, Jamaica has historically relied on reactive 
disciplinary approaches, including suspension and security enforcement (Reddie, 2026). While 
those measures may provide short-term control, they do not address the underlying psychosocial 
determinants of aggression. Evidence from restorative justice models suggests that conflict 
resolution and behavioural rehabilitation are more effective in reducing the recurrence of 
violence (Ministry of Education and Youth, 2024; Omowon&Kunlere, 2024; Pavlacic et al., 
2021). According to Park University (2024), “Restorative justice is a system of criminal justice 
that prioritizes the repair of harm caused by criminal behavior, as opposed to solely focusing on 
punishing the offender. At its core, restorative justice involves bringing together victims, 
offenders, and sometimes community members to collectively address the harm caused by a 
crime”. However, implementation gaps and resource limitations hinder the full adoption of such 
approaches in Jamaican schools. Additionally, teacher preparedness and institutional capacity 
remain uneven across the education system. This disparity contributes to inconsistent behavioural 
outcomes across schools. 

The problem of school violence is further compounded by socio-economic stressors such as 
poverty, unemployment, and exposure to community crime. These external pressures 
significantly shape student behaviour and school climate, particularly in urban inner-city schools. 
Studies highlight that children exposed to chronic violence are more likely to exhibit aggression, 
impulsivity, and emotional dysregulation in school settings (UNICEF Jamaica, 2021). 
Consequently, interventions limited to the school environment alone are insufficient. Effective 
strategies must therefore integrate social welfare, mental health support, and community 
engagement. The Jamaican education system has attempted multi-sectoral collaboration through 
initiatives such as INSPIRE and SWPBIS, yet these remain unevenly implemented (UNICEF 
Jamaica, 2021). This underscores the need for a more unified and alternative intervention model. 

This study proposes a comprehensive framework that integrates prevention, intervention, 
rehabilitation, and structural transformation. Unlike traditional disciplinary models, this approach 
prioritises behavioural transformation, restorative practices, and psychosocial development. It 
draws on comparative evidence from Caribbean and global contexts to identify effective 
strategies adaptable to Jamaica’s socio-cultural environment. The study further explores how 
schools can function as protective environments rather than sites of conflict reproduction. It 
argues that sustainable reduction in violence requires coordinated action among schools, families, 
policymakers, and community institutions. The introduction, therefore, establishes the necessity 
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for a paradigm shift in addressing school violence. This shift forms the foundation for the 
subsequent analytical sections of the study. 

Theoretical Framework 

The theoretical foundation of this study is grounded in ecological systems theory, social learning 
theory, and restorative justice theory. Ecological systems theory, developed by Bronfenbrenner, 
posits that human behaviour is shaped by multiple interacting environmental systems. In the 
context of Jamaican schools, student behaviour is influenced by microsystems such as family and 
peers, mesosystems such as school-community relations, and macrosystems such as socio-
economic inequality. This framework is particularly relevant given Jamaica’s high exposure to 
community violence and economic deprivation. Social learning theory further explains that 
aggressive behaviour is learned through observation and reinforcement in social environments. 
Therefore, students exposed to violent role models may replicate such behaviour in school 
contexts. These theories collectively provide a comprehensive lens for understanding school 
violence as a socially embedded phenomenon. 

Restorative justice theory offers an alternative disciplinary framework focused on repairing harm 
rather than punishing offenders. This approach emphasises dialogue, accountability, and 
reconciliation between victims and perpetrators. In Jamaica, restorative practices have been 
introduced in several schools through pilot programmes supported by the Ministry of Justice 
(Ministry of Education and Youth, 2024). However, implementation challenges persist due to 
limited training and institutional resistance. Comparative studies suggest that restorative 
approaches reduce recidivism and improve school climate when properly applied. In contrast, 
punitive systems often exacerbate exclusion and disengagement among at-risk students. 
Therefore, restorative justice provides a theoretically grounded alternative to traditional 
disciplinary models. 

The integration of these theories allows for a multidimensional understanding of school violence. 
Ecological systems theory explains structural influences, social learning theory explains 
behavioural acquisition, and restorative justice provides a mechanism for behavioural correction. 
Together, they support a holistic intervention model that addresses both causes and consequences 
of violence. This theoretical synthesis is particularly relevant in Jamaica, where school violence 
is both a behavioural and structural issue. It also aligns with global shifts towards trauma-
informed and inclusive education systems. The combined framework supports the argument that 
sustainable change requires addressing environmental, psychological, and institutional factors 
simultaneously. 

This study adopts these theoretical perspectives to guide its analysis and proposed intervention 
model. By combining macro-level structural analysis with micro-level behavioural theory, the 
framework ensures a comprehensive understanding of violence in schools. It also enables 
comparison between Jamaican interventions and international best practices. The theoretical 
framework thus serves as the foundation for evaluating existing policies and proposing 
alternative solutions. It highlights the need for systemic reform rather than isolated behavioural 
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management. Ultimately, it underscores the importance of integrating theory into policy design 
for effective school violence reduction. 

Literature Review 

Nature and Prevalence of School Violence in Jamaica 

School violence in Jamaica has been widely documented as a multifaceted issue encompassing 
physical aggression, verbal abuse, gang influence, and weapon-related incidents. Empirical 
evidence suggests that violence within Jamaican schools reflects broader societal patterns of 
crime and interpersonal conflict (UNICEF Jamaica, 2021). Schools in urban and inner-city 
communities are disproportionately affected due to higher exposure to community-level violence 
and socio-economic deprivation. Teachers frequently report incidents of indiscipline, bullying, 
and confrontational behaviour that disrupt instructional time and learning outcomes (Ministry of 
Education and Youth, 2024). The persistence of such behaviour indicates that school violence is 
not episodic but structurally embedded. Researchers argue that the school environment often acts 
as a microcosm of wider social inequalities. Therefore, understanding prevalence requires 
situating school violence within Jamaica’s broader socio-economic context. 

Comparatively, Caribbean nations with similar socio-economic conditions, such as Trinidad and 
Tobago and The Bahamas, also report school violence but with varying degrees of severity and 
institutional response. Jamaica, however, consistently ranks higher in reported incidents of 
serious school-based aggression. This difference is partly attributed to the high national homicide 
rate, which normalises exposure to violence among youth. International studies indicate that 
early exposure to violence increases the likelihood of aggressive behaviour in adolescence. 
Consequently, Jamaican students may internalise violence as a legitimate conflict-resolution 
mechanism. This contrasts with countries that have successfully reduced school violence through 
early childhood intervention programmes. Therefore, prevalence cannot be separated from the 
national violence culture. 

Further literature highlights that school violence in Jamaica is not evenly distributed across 
institutions. Schools in economically disadvantaged communities experience higher rates of 
violent incidents compared to those in affluent areas. This inequality reflects disparities in access 
to resources, counselling services, and extracurricular engagement. Research also shows that 
overcrowded classrooms and under-resourced schools contribute to heightened stress and conflict 
among students (UNICEF Jamaica, 2021). These structural constraints limit teachers’ ability to 
effectively manage behaviour. In contrast, well-resourced schools tend to adopt proactive 
behavioural support systems that reduce violence. This disparity reinforces educational inequality 
and behavioural divergence. 

The literature collectively indicates that school violence in Jamaica is a systemic issue rooted in 
social, economic, and institutional factors. It is not merely a disciplinary problem but a 
manifestation of broader structural inequalities. Comparative evidence suggests that countries 
with integrated social protection systems experience lower levels of school violence. Jamaica’s 
fragmented approach limits the effectiveness of current interventions. Therefore, addressing 
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prevalence requires a holistic understanding of both school-based and external determinants. This 
foundation is essential for evaluating intervention strategies in subsequent sections. 

Existing Policy Responses and Institutional Approaches 

Jamaica’s policy response to school violence has primarily been guided by the Ministry of 
Education and Youth through behaviour management frameworks and safety protocols. These 
include the Safe Schools Policy, suspension guidelines, and the implementation of security 
measures such as search procedures and surveillance systems. While these measures aim to 
maintain order, they are largely reactive rather than preventative in nature. Studies suggest that 
punitive approaches often lead to student exclusion and increased dropout rates (Ministry of 
Education and Youth, 2024). Furthermore, reliance on suspension may reinforce antisocial 
behaviour by removing students from structured environments. As a result, institutional 
responses have been criticised for addressing symptoms rather than root causes. This highlights a 
gap between policy intent and behavioural outcomes. 

In contrast, restorative justice initiatives have been introduced in selected Jamaican schools as an 
alternative disciplinary approach. These programmes focus on mediation, conflict resolution, and 
repairing harm between affected parties. Early evaluations indicate positive outcomes in reducing 
repeat offences and improving school climate (UNICEF Jamaica, 2021). However, 
implementation remains inconsistent due to limited training and resource constraints. Teachers 
often lack the capacity to facilitate restorative sessions effectively. Additionally, some 
stakeholders express resistance due to entrenched beliefs in punitive discipline. This 
inconsistency reduces the overall effectiveness of policy reforms. 

International comparisons reveal that countries such as Canada and New Zealand have 
successfully integrated restorative practices into national education systems. These systems are 
supported by strong institutional training frameworks and consistent policy enforcement. In 
Jamaica, however, fragmented implementation undermines policy coherence. While policy 
documents advocate holistic approaches, school-level execution often defaults to traditional 
disciplinary measures. This gap between policy and practice limits long-term behavioural 
change. Furthermore, insufficient monitoring and evaluation mechanisms hinder evidence-based 
refinement of interventions. Consequently, institutional approaches remain partially effective. 

The literature indicates that Jamaica’s institutional response is characterised by policy innovation 
but weak implementation fidelity. Although progressive frameworks exist, they are not 
consistently operationalised across schools. Comparative evidence suggests that successful 
systems require sustained investment in teacher training and psychosocial support infrastructure. 
Without these elements, policy reforms are unlikely to achieve their intended outcomes. 
Therefore, institutional approaches must shift from fragmented enforcement to integrated 
behavioural support systems. This transition is critical for reducing school violence sustainably. 

Psychological and Sociological Determinants of School Violence 

Psychological literature identifies several individual-level factors contributing to school violence, 
including trauma exposure, emotional dysregulation, and learned aggression. Many Jamaican 
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students are exposed to community violence, which significantly impacts cognitive and 
emotional development. Research indicates that such exposure increases the likelihood of 
impulsive and aggressive behaviour in school settings (UNICEF Jamaica, 2021). Additionally, 
lack of access to mental health services exacerbates behavioural difficulties. Schools often lack 
sufficient counselling support to address trauma-related issues. Consequently, psychological 
needs remain unmet within the education system. This contributes to cycles of behavioural 
escalation. 

Sociological perspectives emphasise the role of structural inequality, family disruption, and 
community violence in shaping student behaviour. Jamaica’s high levels of poverty and 
unemployment contribute to unstable home environments, which influence school conduct. 
Students from disadvantaged backgrounds are more likely to experience stress, neglect, and 
exposure to criminal activity. These conditions increase vulnerability to violent behaviour and 
academic disengagement. Comparative studies show that strong family-school-community 
integration reduces behavioural problems in educational settings. However, such integration 
remains limited in Jamaica. Therefore, sociological determinants are critical in understanding 
school violence. 

Peer influence and social learning processes also play a significant role in shaping behaviour. 
Students often imitate aggressive behaviours observed in peers or community role models. 
Bandura’s social learning theory explains that reinforcement of aggression within peer groups 
normalises violence as acceptable behaviour. In Jamaican schools, peer pressure and gang 
affiliation have been identified as contributing factors to conflict escalation. This is particularly 
evident in secondary schools located in high-risk communities. Consequently, peer dynamics 
significantly shape school culture. Addressing violence, therefore, requires peer-based 
interventions. 

The literature highlights that psychological and sociological determinants are deeply 
interconnected. Individual behaviour cannot be separated from environmental influences. This 
reinforces the need for integrated intervention strategies that address both emotional and 
structural factors. Current approaches in Jamaica insufficiently address psychological trauma and 
social inequality. Comparative evidence suggests that multi-disciplinary interventions yield better 
behavioural outcomes. Therefore, effective solutions must combine psychological support with 
social reform. This understanding is essential for developing alternative frameworks. 

Comparative International Approaches to School Violence Reduction 

Internationally, countries such as Finland, Canada, and New Zealand have implemented 
comprehensive approaches to reducing school violence. These systems emphasise early 
intervention, student well-being, and restorative practices. Finland, for example, integrates 
mental health services directly into school systems, ensuring early identification of behavioural 
issues. Canada has implemented national anti-bullying frameworks supported by strong 
legislative backing. These approaches contrast sharply with Jamaica’s more punitive and 
fragmented system. As a result, international models demonstrate lower rates of school-based 
violence. This provides important comparative insight. 
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Restorative justice systems in New Zealand have been particularly successful in transforming 
school disciplinary practices. These systems focus on relationship-building, accountability, and 
community involvement. Evaluations show reductions in suspensions and improvements in 
student engagement. Teachers are extensively trained in restorative facilitation techniques. This 
contrasts with Jamaica, where training is limited and inconsistent. Furthermore, institutional 
support structures are more robust in these countries. Therefore, implementation capacity is a key 
differentiator. 

In the United States, mixed outcomes are observed depending on state-level policies. Some states 
have adopted zero-tolerance policies, which have been criticised for increasing exclusionary 
discipline. Others have shifted towards restorative and trauma-informed approaches with more 
positive outcomes. This variation highlights the importance of policy design and implementation 
fidelity. Jamaica’s current approach aligns more closely with punitive systems, which are 
increasingly being reconsidered internationally. Comparative evidence, therefore, supports a shift 
towards restorative models. This strengthens the case for reform. 

The literature suggests that successful international approaches share common features: early 
intervention, psychosocial support, teacher training, and community engagement. These elements 
are currently underdeveloped in the Jamaican context. Therefore, international comparisons 
provide a blueprint for alternative intervention strategies. However, adaptation must consider 
local socio-cultural realities. Direct replication is not feasible without contextual modification. 
Nonetheless, comparative analysis demonstrates that systemic reform is both possible and 
effective. This forms a basis for the proposed alternative framework. 

Methodology 

Research Design and Approach 

This study adopts a qualitative comparative research design to examine alternative approaches to 
addressing school violence in Jamaica. The qualitative approach is appropriate because it allows 
for in-depth exploration of institutional practices, policy frameworks, and behavioural dynamics 
within schools. A comparative lens is also employed to contrast Jamaican interventions with 
international best practices in school violence reduction. This design enables the integration of 
policy analysis, theoretical interpretation, and empirical literature synthesis. It does not rely on 
primary quantitative data but instead draws on secondary sources, including governmental 
reports, peer-reviewed journals, and international education policy documents. The 
methodological orientation is interpretivist, focusing on understanding meanings, structures, and 
institutional responses. This approach is suitable for examining complex social phenomena such 
as school violence. 

The study also employs a comparative case analysis framework, focusing on Jamaica and 
selected international contexts such as Finland, Canada, and New Zealand. These countries were 
selected based on their documented success in reducing school violence through holistic and 
restorative approaches. Jamaica serves as the primary case, while the selected countries serve as 
benchmark models. This comparative structure allows for the identification of gaps, strengths, 
and transferable strategies. The design facilitates cross-contextual interpretation of policy 
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effectiveness and implementation challenges. It also allows for the evaluation of institutional 
capacity differences. Therefore, the methodology supports both descriptive and analytical 
objectives. 

In addition, the study incorporates a policy analysis component that evaluates existing Jamaican 
education policies. This includes the Safe Schools Policy, behavioural management guidelines, 
and restorative justice initiatives. Policy documents are critically examined to assess coherence, 
implementation fidelity, and practical outcomes. The analysis considers both formal policy 
structures and informal school-level practices. This dual focus is essential because policy 
effectiveness often diverges from implementation realities. The approach, therefore, ensures a 
holistic evaluation of institutional responses. It also highlights gaps between policy formulation 
and execution. 

Overall, the research design integrates qualitative, comparative, and policy analysis methods to 
provide a comprehensive understanding of school violence. It allows for the synthesis of diverse 
sources of evidence to develop an alternative intervention framework. The methodology 
prioritises depth of understanding over statistical generalisation. It is particularly suited to 
addressing complex social issues embedded in institutional and cultural contexts. The approach 
also ensures that findings are contextually grounded and policy relevant. This design supports the 
development of actionable recommendations for Jamaica’s education system. It therefore aligns 
with the study’s objective of proposing alternative solutions. 

Data Sources and Analytical Procedures 

The study relies exclusively on secondary data sources, including peer-reviewed academic 
journals, government policy documents, and reports from international organisations. Key 
sources include the Ministry of Education and Youth (Jamaica), UNICEF, UNESCO, and the 
World Bank. These sources provide reliable and validated information on school violence, policy 
interventions, and educational outcomes. Academic literature is used to provide theoretical and 
empirical grounding for the analysis. Policy documents are used to assess institutional 
frameworks and implementation strategies. International reports provide comparative data and 
best practice models. This triangulation enhances the credibility and validity of the findings. 

Data analysis is conducted through thematic content analysis, which involves identifying 
recurring themes across literature and policy documents. Themes such as disciplinary 
approaches, restorative justice, psychological support, and institutional capacity are examined. 
These themes are compared across Jamaican and international contexts to identify similarities 
and differences. Thematic analysis allows for the systematic organisation of qualitative data into 
meaningful categories. It also facilitates the interpretation of complex social phenomena. The 
approach ensures that findings are grounded in evidence rather than speculation. This enhances 
analytical rigour. 

Comparative analysis is used to evaluate differences in policy effectiveness between Jamaica and 
selected international cases. This involves examining how different education systems respond to 
school violence and the outcomes of those responses. The analysis highlights structural, cultural, 
and institutional factors that influence effectiveness. It also identifies transferable practices that 
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may be adapted to the Jamaican context. This comparative procedure strengthens the explanatory 
power of the study. It enables the identification of best practices and implementation gaps. 
Therefore, it is central to the study’s analytical framework. 

The analytical process is iterative, involving continuous refinement of themes and comparisons. 
As new insights emerge from the literature, earlier interpretations are revisited and adjusted. This 
ensures consistency and depth in the analysis. The process also allows for integration of multiple 
perspectives, including sociological, psychological, and policy-oriented viewpoints. The iterative 
nature enhances the robustness of findings. It ensures that conclusions are well-supported and 
contextually relevant. Ultimately, this analytical procedure supports the development of a 
comprehensive intervention framework. 

Validity, Reliability, and Ethical Considerations 

Validity in this study is ensured through the use of triangulated data sources, including academic 
literature, policy documents, and international reports. This triangulation reduces bias and 
enhances the accuracy of interpretations. Construct validity is strengthened by grounding 
analysis in established theoretical frameworks such as ecological systems theory and restorative 
justice theory. Internal validity is supported by systematic thematic coding and comparative 
analysis. External validity is limited due to the qualitative nature of the study, but is enhanced 
through cross-national comparisons. The use of credible institutional sources further strengthens 
validity. Therefore, the study maintains a high level of analytical integrity. 

Reliability is achieved through transparent documentation of data sources and analytical 
procedures. Thematic analysis is conducted systematically to ensure consistency in 
interpretation. Repeated cross-checking of themes across multiple sources reduces 
inconsistencies. The study also relies on stable and verifiable secondary data, which enhances 
reproducibility. However, as with most qualitative research, findings may be influenced by 
interpretive variation. Despite this, the structured methodology ensures a high degree of 
consistency. Reliability is therefore maintained within the qualitative paradigm. 

Ethical considerations are minimal due to the use of secondary data; however, academic integrity 
remains a central concern. All sources are appropriately cited in accordance with APA 7th edition 
guidelines. Care is taken to avoid misrepresentation or selective reporting of findings. The study 
also ensures respectful representation of vulnerable populations, particularly students affected by 
violence. Ethical responsibility extends to accurate interpretation of policy implications. No 
primary human subjects are involved, eliminating risks of harm or confidentiality breaches. 
Therefore, the study adheres to ethical academic standards. 

Overall, the methodological framework ensures validity, reliability, and ethical integrity in the 
analysis of school violence in Jamaica. The use of triangulated sources and structured thematic 
analysis enhances robustness. Comparative evaluation strengthens explanatory depth and policy 
relevance. Ethical adherence ensures academic credibility and responsible scholarship. The 
methodology, therefore, provides a strong foundation for the subsequent findings and proposed 
intervention framework. It supports the study’s overarching aim of developing alternative 
solutions to school violence. This completes the methodological justification for the research. 



International Journal of Insights & Transformations in Law, Crime & Justice - Vol. 10, Issue 1 – 2026 
© Eureka Journals 2026. All Rights Reserved. International Peer Reviewed Referred Journal 
  
 

 
 
 Page 110  
  

Findings and Analytical Synthesis 

Structural Drivers of School Violence in Jamaica 

The analysis reveals that structural inequality is a primary driver of school violence in Jamaica. 
Schools located in socio-economically disadvantaged communities consistently report higher 
levels of aggression, indiscipline, and behavioural disruption. This pattern reflects broader 
national inequalities in income distribution, employment opportunities, and access to social 
services. Students from impoverished households are more likely to experience chronic stress, 
exposure to community violence, and limited parental supervision. These conditions contribute to 
the normalisation of aggressive behaviour as a coping mechanism. The findings align with 
ecological systems theory, which emphasises the interaction between environment and behaviour. 
Therefore, school violence is deeply embedded in structural deprivation rather than isolated 
individual misconduct. 

Comparative evidence indicates that countries with stronger social protection systems experience 
significantly lower levels of school-based violence. In Jamaica, weak institutional support 
systems exacerbate the impact of poverty on student behaviour. Schools often operate without 
sufficient counselling services, behavioural specialists, or social intervention programmes. This 
contrasts with countries such as Finland, where integrated welfare and education systems reduce 
behavioural risks. The absence of coordinated social policy in Jamaica limits the effectiveness of 
school-level interventions. Consequently, structural inequality continues to reproduce cycles of 
violence within schools. This demonstrates the need for broader social policy integration. 

Another key structural driver is exposure to community crime and gang activity. Many students 
attend schools located in high-crime areas where violence is a daily occurrence. This exposure 
influences behavioural expectations and conflict resolution strategies among youth. The findings 
suggest that students often replicate community norms within school environments. Teachers 
report that external conflicts frequently spill over into school settings, escalating tensions. This 
blurring of community and school boundaries complicates disciplinary management. Therefore, 
violence must be understood as a trans-institutional phenomenon. 

Overall, the findings confirm that structural drivers are central to understanding school violence 
in Jamaica. Poverty, inequality, and community crime create a context in which violence 
becomes normalised. These conditions limit the effectiveness of school-based interventions that 
do not address external influences. Comparative analysis highlights the importance of integrated 
social and educational policies. Without structural reform, school violence is likely to persist. 
This underscores the need for multi-sectoral intervention strategies. 

Institutional and Policy Implementation Gaps 

The analysis identifies significant gaps between education policy formulation and 
implementation in Jamaican schools. While the Ministry of Education and Youth has introduced 
progressive frameworks such as the Safe Schools Policy, execution at the school level remains 
inconsistent. Many schools continue to rely on punitive disciplinary measures such as suspension 
and expulsion. This creates a disconnect between policy intent and actual practice. Teachers often 



International Journal of Insights & Transformations in Law, Crime & Justice - Vol. 10, Issue 1 – 2026 
© Eureka Journals 2026. All Rights Reserved. International Peer Reviewed Referred Journal 
  
 

 
 
 Page 111  
  

report limited training in alternative disciplinary approaches such as restorative justice. 
Consequently, policy reforms fail to translate into behavioural transformation. This 
implementation gap undermines policy effectiveness. 

Resource constraints further exacerbate institutional weaknesses. Many schools lack sufficient 
guidance counsellors, social workers, and behavioural specialists. This limits their capacity to 
address the underlying causes of student aggression. Overcrowded classrooms and inadequate 
infrastructure also contribute to poor behavioural management. These conditions reduce teachers’ 
ability to provide individualised attention to students. Comparative analysis shows that well-
resourced systems are more successful in implementing behavioural interventions. Therefore, 
institutional capacity is a critical determinant of policy success. 

Resistance to change also emerges as a significant barrier to implementation. Some educators 
continue to favour traditional punitive approaches due to long-standing cultural beliefs about 
discipline. This resistance slows the adoption of restorative and student-centred approaches. In 
addition, inconsistent monitoring and evaluation mechanisms reduce accountability in policy 
implementation. Schools are not uniformly assessed on behavioural outcomes. This lack of 
oversight allows ineffective practices to persist. Consequently, institutional inertia limits reform 
efforts. 

The findings indicate that Jamaica’s policy environment is characterised by innovation without 
full implementation fidelity. While policy frameworks are aligned with international best 
practices, operational realities fall short. Comparative evidence suggests that successful systems 
require strong training, accountability, and resource allocation. Without these elements, policy 
reform remains symbolic rather than transformative. Therefore, bridging the implementation gap 
is essential for reducing school violence. This highlights the need for systemic institutional 
strengthening. 

Psychological and Behavioural Patterns Among Students 

The analysis reveals that psychological trauma is a significant factor influencing student 
behaviour in Jamaican schools. Many students are exposed to domestic violence, community 
crime, and socio-economic instability from an early age. These experiences contribute to 
emotional dysregulation, anxiety, and aggressive behaviour. Teachers frequently report difficulty 
in managing students with unresolved trauma. The absence of adequate school-based mental 
health services exacerbates these challenges. As a result, behavioural issues are often 
misinterpreted as indiscipline rather than trauma responses. This limits the effectiveness of 
punitive disciplinary measures. 

Behavioural patterns also reflect learned aggression through social modelling. Students exposed 
to violent environments are more likely to imitate aggressive conflict-resolution strategies. Peer 
groups and community influences reinforce these behaviours. Gang affiliation in some school 
environments further intensifies violent interactions. The findings support social learning theory, 
which emphasises the role of observation and reinforcement in behaviour formation. 
Consequently, violence becomes normalised within certain student populations. This highlights 
the importance of behavioural intervention programmes. 
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Emotional intelligence and coping skills deficits are also evident among students. Many students 
cannot regulate emotions, resolve conflicts peacefully, or communicate effectively under stress. 
Schools rarely provide structured programmes focused on emotional literacy. This creates a gap 
in students’ psychosocial development. Comparative evidence shows that countries with 
integrated social-emotional learning programmes experience lower levels of school violence. 
Therefore, emotional development is a critical protective factor. Its absence contributes to 
behavioural instability. 

Overall, psychological and behavioural factors play a crucial role in school violence in Jamaica. 
Trauma exposure, learned aggression, and emotional deficits interact to produce violent 
behaviour. These findings highlight the limitations of purely disciplinary approaches. Without 
addressing psychological needs, behavioural interventions remain incomplete. This underscores 
the importance of integrating mental health support into education systems. Therefore, 
psychological intervention is a key component of any alternative framework. 

Comparative Evaluation of Intervention Models 

The comparative analysis reveals significant differences between Jamaican intervention models 
and international best practices. Jamaica’s approach is largely disciplinary and reactive, focusing 
on punishment and control. In contrast, countries such as Finland and New Zealand emphasise 
prevention, well-being, and restorative justice. These systems integrate mental health services 
and social support into the education framework. As a result, they achieve lower levels of school 
violence and higher student engagement. Jamaica’s system lacks this level of integration. 
Therefore, its effectiveness is comparatively limited. 

Restorative justice models demonstrate particularly strong outcomes in reducing recidivism and 
improving school climate. These models prioritise dialogue, accountability, and relationship 
repair. In Jamaica, restorative practices exist but are inconsistently applied. Limited training and 
institutional resistance hinder their effectiveness. Comparative evidence suggests that sustained 
training and policy enforcement are essential for success. Without these conditions, restorative 
justice remains underutilised. Therefore, implementation quality is a key differentiator. 

Another important difference lies in the integration of mental health services. International 
models embed counselling and psychological support within schools. In Jamaica, such services 
are limited and unevenly distributed. This reduces early identification and intervention for at-risk 
students. Comparative systems demonstrate that early intervention significantly reduces violent 
behaviour. Therefore, Jamaica’s lack of integrated support systems represents a critical weakness. 
This gap must be addressed to improve outcomes. 

Overall, the comparative evaluation highlights that Jamaica’s current model is insufficiently 
holistic. International best practices emphasise integration, prevention, and rehabilitation. 
Jamaica’s reliance on punitive measures limits its effectiveness. However, the presence of policy 
frameworks provides a foundation for reform. Therefore, adaptation rather than replacement is 
required. This analysis supports the development of an alternative intervention framework 
tailored to Jamaica’s context. 
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Proposed Alternative Intervention Framework 

Prevention-Oriented School Safety and Behavioural Transformation 

The proposed framework prioritises prevention as the foundational pillar for reducing school 
violence in Jamaica. Prevention is conceptualised as proactive engagement with students before 
behavioural escalation occurs. This includes early identification of at-risk students through 
behavioural screening, teacher observation, and peer reporting systems. Schools must also 
integrate structured social-emotional learning programmes to build emotional regulation, 
empathy, and conflict-resolution skills. Comparative evidence suggests that preventive 
approaches significantly reduce disciplinary incidents in systems such as Finland and Canada. In 
Jamaica, prevention is currently underdeveloped and fragmented across institutions. Therefore, 
strengthening preventive capacity is essential for long-term behavioural transformation. 

Preventive strategies must also address environmental and contextual risk factors influencing 
student behaviour. These include overcrowded classrooms, a lack of supervision, and exposure to 
external community violence. Schools should adopt structured supervision systems during high-
risk periods such as breaks and dismissal times. Additionally, community-based partnerships 
should be established to reduce violence spillover into school environments. Evidence indicates 
that schools with strong community integration experience lower levels of aggression and 
disciplinary breaches. Jamaica’s current system lacks consistent community-school coordination 
mechanisms. This gap weakens preventive effectiveness. 

Teacher training is another critical component of the prevention pillar. Educators must be 
equipped with skills in behaviour management, trauma-informed teaching, and early intervention 
strategies. Many Jamaican teachers report inadequate preparation for handling complex 
behavioural challenges. Comparative systems demonstrate that continuous professional 
development improves classroom climate and reduces conflict escalation. Training should 
therefore be institutionalised and mandatory. Without teacher capacity building, preventive 
strategies cannot be effectively implemented. This highlights the importance of human resource 
investment. 

Overall, prevention provides the foundation for sustainable reduction in school violence. It shifts 
the focus from reaction to early intervention and behavioural development. This approach aligns 
with global best practices that emphasise proactive rather than punitive systems. In the Jamaican 
context, prevention must be integrated into national education policy and school operations. It 
requires coordinated action between schools, families, and communities. Therefore, prevention is 
the first essential pillar of the proposed alternative framework. It establishes the groundwork for 
subsequent intervention stages. 
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Protection through Restorative and Supportive School Environments 

The protection pillar focuses on creating safe, inclusive, and supportive school environments that 
minimise violence and promote well-being. This involves replacing punitive disciplinary systems 
with restorative justice practices that emphasise accountability and relationship repair. 
Restorative circles, mediation sessions, and conflict resolution dialogues should be 
institutionalised within schools. These approaches encourage students to reflect on their 
behaviour and understand its impact on others. Comparative evidence shows that restorative 
systems reduce suspensions and improve school climate. Jamaica has introduced such initiatives, 
but lacks consistent implementation. Therefore, strengthening protective mechanisms is essential. 

A key aspect of protection is the establishment of comprehensive student support services. 
Schools should employ trained counsellors, psychologists, and social workers to address 
emotional and behavioural challenges. Many Jamaican schools currently operate without 
sufficient psychosocial support infrastructure. This limits their ability to respond effectively to 
trauma and behavioural issues. International models demonstrate that embedded mental health 
services significantly reduce violence. Therefore, psychological support must be central to school 
safety strategies. This enhances both prevention and intervention capacity. 

Protection also involves ensuring physical safety within school environments. This includes 
improved infrastructure, controlled access points, and monitored movement within school 
premises. However, physical security measures alone are insufficient without psychosocial 
interventions. Over-reliance on security personnel may create hostile school climates. 
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Comparative analysis suggests that balanced approaches combining security and support are 
most effective. Jamaica must therefore avoid excessive securitisation of schools. Instead, a 
balanced protection model should be adopted. 

Ultimately, protection transforms schools into safe spaces conducive to learning and 
development. It requires integration of restorative justice, mental health services, and physical 
safety measures. This pillar complements prevention by addressing incidents when they occur in 
constructive ways. It ensures that students remain engaged in education rather than being 
excluded. Therefore, protection is a critical component of the alternative framework. It supports 
long-term behavioural stability and school cohesion. 

Rehabilitation and Reintegration of At-Risk Students 

The rehabilitation pillar focuses on supporting students who have already engaged in violent or 
disruptive behaviour. Instead of exclusionary practices such as suspension or expulsion, the 
framework promotes reintegration programmes. These programmes should include counselling, 
behavioural therapy, and structured mentoring. Rehabilitation aims to address the underlying 
causes of violence rather than simply removing students from school environments. Comparative 
evidence shows that reintegration reduces recidivism and improves long-term outcomes. Jamaica 
currently relies heavily on exclusionary discipline, which limits rehabilitation opportunities. 
Therefore, a shift towards reintegration is necessary. 

Mentorship programmes are a key component of rehabilitation. Positive role models can help 
guide students towards pro-social behaviour and academic engagement. Mentorship can be 
provided by teachers, community leaders, or trained volunteers. Research indicates that 
mentoring relationships improve emotional stability and reduce aggressive behaviour. In 
Jamaica, such programmes exist but are not widely institutionalised. Expanding mentorship 
structures would strengthen rehabilitation outcomes. This approach also builds social capital 
among at-risk youth. 

Behavioural intervention programmes should also be integrated into rehabilitation strategies. 
These programmes may include anger management training, cognitive behavioural therapy, and 
life skills development. Such interventions help students develop self-control and conflict-
resolution abilities. Comparative systems demonstrate that structured behavioural programmes 
reduce repeat offences. Jamaica’s limited access to such services represents a significant gap. 
Addressing this gap is essential for effective rehabilitation. Therefore, behavioural support must 
be institutionalised. 

Rehabilitation ensures that students are not permanently excluded from education due to 
behavioural challenges. It aligns with principles of equity and inclusive education. By focusing 
on transformation rather than punishment, rehabilitation supports long-term social reintegration. 
This reduces the likelihood of future violence both within and outside school environments. 
Therefore, rehabilitation is a critical pillar of the alternative framework. It ensures that 
behavioural correction is constructive and sustainable. 
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Structural Transformation and Multi-Sectoral Integration 

The structural transformation pillar addresses the broader social, economic, and institutional 
factors contributing to school violence. This requires coordination between the education system, 
social services, justice sector, and community organisations. Violence in schools cannot be 
effectively addressed without tackling poverty, unemployment, and community crime. Therefore, 
a multi-sectoral approach is essential. Comparative evidence shows that integrated systems 
produce more sustainable reductions in youth violence. Jamaica’s current system is fragmented 
and lacks sufficient coordination. This limits overall effectiveness. 

Structural transformation also involves reforming education policy to ensure consistency and 
accountability. Policies must clearly define behavioural expectations, intervention strategies, and 
support mechanisms. Monitoring and evaluation systems must be strengthened to ensure 
compliance at the school level. Without accountability mechanisms, policy implementation 
remains inconsistent. Comparative systems demonstrate that strong governance structures 
improve outcomes. Jamaica must therefore enhance policy enforcement capacity. This is 
essential for systemic change. 

Community engagement is another critical element of structural transformation. Schools must 
work closely with families, local leaders, and civil society organisations. Community 
involvement helps reinforce positive behaviour outside the school environment. It also ensures 
that interventions are culturally relevant and contextually grounded. In Jamaica, school-
community linkages are often weak or informal. Strengthening these relationships is essential for 
sustainable change. This creates a supportive ecosystem around students. 

Overall, structural transformation ensures that school violence is addressed at its root causes. It 
moves beyond individual behaviour to systemic reform. This pillar integrates prevention, 
protection, and rehabilitation into a broader societal framework. Without structural change, other 
interventions may have limited impact. Therefore, it is the most comprehensive pillar of the 
proposed model. It ensures long-term sustainability and national-level impact. 

Discussion 

Integration of Theoretical Perspectives and Empirical Findings 

The findings of this study demonstrate a strong alignment between ecological systems theory, 
social learning theory, and restorative justice theory. Ecological systems theory is supported by 
evidence showing that school violence in Jamaica is shaped by interconnected family, 
community, and institutional environments. Social learning theory is reflected in the observed 
replication of community violence and peer-influenced aggression within school settings. 
Restorative justice theory is validated by international evidence showing improved behavioural 
outcomes when punitive approaches are replaced with relational interventions. Together, these 
theories provide a comprehensive explanation of both the causes and persistence of school 
violence. The Jamaican context illustrates how structural deprivation amplifies behavioural risk 
factors. Therefore, theoretical integration strengthens the explanatory power of the study. 
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Empirical findings confirm that school violence is not solely an educational issue but a broader 
social phenomenon. Students exposed to poverty, community crime, and family instability are 
more likely to exhibit aggressive behaviour. This reinforces the ecological understanding that 
behaviour is shaped by multiple overlapping systems. The findings also show that institutional 
weaknesses, such as insufficient counselling and inconsistent policy implementation, exacerbate 
behavioural challenges. Comparative evidence indicates that countries with integrated support 
systems experience significantly lower levels of school violence. This contrast highlights the 
importance of systemic rather than isolated interventions. Therefore, theory and evidence 
converge to support a holistic framework. 

The study further demonstrates that punitive disciplinary approaches are insufficient for long-
term behavioural change. While such approaches may provide short-term control, they do not 
address underlying psychological or social causes. Restorative justice and rehabilitation models, 
by contrast, address root causes and promote behavioural transformation. This is consistent with 
international literature on school discipline reform. Jamaica’s reliance on exclusionary practices, 
therefore, represents a structural limitation. Theoretical perspectives help explain why such 
approaches are ineffective in complex social environments. This reinforces the need for a 
paradigm shift. 

Overall, the integration of theory and evidence supports the development of a multi-dimensional 
intervention framework. The findings validate the need for prevention, protection, rehabilitation, 
and structural transformation. Each theoretical lens contributes to understanding different aspects 
of the problem. Together, they form a coherent explanation of school violence in Jamaica. This 
strengthens the justification for the proposed alternative framework. Therefore, the study 
provides both theoretical and empirical support for systemic reform. 

Comparative Analysis of Jamaican and International Approaches 

The comparative analysis reveals significant differences between Jamaica’s approach to school 
violence and international best practices. Jamaica primarily relies on punitive discipline, 
including suspension and exclusion, as the main behavioural control mechanism. In contrast, 
countries such as Finland, New Zealand, and Canada emphasise restorative justice, prevention, 
and student well-being. These countries integrate mental health services directly into school 
systems, ensuring early intervention for at-risk students. Jamaica’s system lacks this level of 
integration and coordination. As a result, behavioural issues are often addressed only after 
escalation. This difference highlights systemic divergence. 

International systems also demonstrate stronger institutional capacity for implementation. 
Teachers in high-performing systems receive extensive training in behaviour management and 
emotional support strategies. In Jamaica, teacher training in these areas remains limited and 
inconsistent. This reduces the effectiveness of policy reforms at the classroom level. Comparative 
evidence suggests that implementation fidelity is a key determinant of success. Without adequate 
training, even well-designed policies fail to produce desired outcomes. Therefore, institutional 
capacity is a major differentiating factor. 
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Another key difference lies in the role of mental health support. International systems embed 
counselling and psychological services within schools as standard practice. In Jamaica, such 
services are limited and unevenly distributed across schools. This creates disparities in 
behavioural support and early intervention. Countries with integrated systems demonstrate lower 
rates of violence and higher student engagement. Jamaica’s lack of integration, therefore, 
contributes to persistent behavioural challenges. This gap must be addressed for meaningful 
reform. 

Overall, the comparative analysis shows that Jamaica’s current approach is reactive and 
fragmented. International models emphasise prevention, integration, and rehabilitation. These 
differences explain variations in outcomes across countries. However, Jamaica’s existing policy 
framework provides a foundation for reform. Therefore, adaptation rather than wholesale 
replacement is required. This supports the relevance of the proposed alternative framework. 

Evaluation of the Proposed Alternative Framework 

The proposed intervention framework demonstrates strong alignment with both theoretical and 
empirical evidence. Its four pillars—prevention, protection, rehabilitation, and structural 
transformation—address the full spectrum of factors contributing to school violence. Prevention 
focuses on early intervention and behavioural development, which is consistent with global best 
practices. Protection ensures safe and supportive school environments through restorative justice 
and mental health services. Rehabilitation provides pathways for the reintegration of at-risk 
students. Structural transformation addresses broader socio-economic and institutional 
determinants. Together, these pillars form a comprehensive system. 

The framework’s strength lies in its holistic and multi-sectoral design. Unlike current approaches 
in Jamaica, it does not rely solely on school-based discipline. Instead, it integrates education, 
social services, and community systems. This reflects international evidence that violence 
reduction requires coordinated action across sectors. The model is also adaptable to Jamaica’s 
socio-cultural context. It recognises the influence of community violence and structural 
inequality. Therefore, it is contextually relevant and theoretically grounded. 

However, implementation challenges must be acknowledged. Resource constraints, institutional 
resistance, and limited training capacity may hinder adoption. Successful implementation would 
require significant investment in teacher training and support services. It would also require 
strong political commitment and inter-agency coordination. Without these conditions, the 
framework may face similar challenges to existing policies. Comparative evidence suggests that 
implementation fidelity is critical for success. Therefore, governance mechanisms must be 
strengthened. 

Despite these challenges, the framework represents a significant improvement over current 
practices. It shifts the focus from punishment to transformation and support. It also aligns 
Jamaica with international best practices in school violence reduction. Therefore, it provides a 
realistic and evidence-based alternative. The framework is both aspirational and practical. It 
offers a structured pathway for systemic reform in Jamaican education. 
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Conclusion  

This study examined the nature, causes, and policy responses to school violence in Jamaica and 
proposed an alternative intervention framework. The findings indicate that school violence is 
deeply rooted in structural inequality, community violence, and institutional weaknesses. 
Psychological and behavioural factors further exacerbate aggressive conduct among students. 
Existing policy responses, while progressive in design, suffer from inconsistent implementation 
and over-reliance on punitive discipline. Comparative analysis demonstrates that countries with 
integrated, restorative, and preventive systems achieve better outcomes. Therefore, Jamaica’s 
current approach is insufficient to address the complexity of the issue. A systemic transformation 
is required. 

The study confirms that school violence cannot be addressed through disciplinary measures 
alone. Instead, it requires a multi-dimensional approach that integrates prevention, protection, 
rehabilitation, and structural reform. The proposed framework provides a comprehensive 
alternative grounded in theory and international best practice. It emphasises early intervention, 
mental health support, restorative justice, and community engagement. These components 
collectively address both immediate behavioural issues and underlying structural causes. 
Therefore, the framework offers a sustainable pathway for reform. 

Theoretical integration strengthened the analysis by linking ecological systems theory, social 
learning theory, and restorative justice theory. These frameworks collectively explain how 
behaviour is shaped by environmental, psychological, and institutional factors. Empirical 
findings supported these theoretical insights, confirming the multi-causal nature of school 
violence. Comparative evidence further validated the need for systemic reform. Therefore, the 
study contributes both theoretically and practically to the field of education and violence 
prevention. It advances understanding of school violence in the Jamaican context. 

In conclusion, addressing school violence in Jamaica requires a paradigm shift from punitive 
discipline to holistic intervention. Without structural and institutional reform, violence will likely 
persist. The proposed framework offers a viable alternative grounded in evidence and 
comparative analysis. It provides a roadmap for policymakers, educators, and community 
stakeholders. Therefore, the study contributes to ongoing efforts to create safer and more 
supportive learning environments in Jamaica. It underscores the urgency of comprehensive 
reform. 

Recommendations 

It is recommended that the Ministry of Education and Youth fully institutionalise restorative 
justice practices across all Jamaican schools. This should include mandatory training for 
teachers, guidance counsellors, and school administrators. Restorative approaches should replace 
suspension as the primary disciplinary mechanism where appropriate. Schools should be 
provided with structured guidelines and monitoring frameworks to ensure consistency. This 
would improve behavioural outcomes and reduce recidivism. Implementation should be 
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supported by national policy enforcement. Therefore, restorative justice should become central to 
discipline reform. 

It is further recommended that schools integrate comprehensive mental health and psychosocial 
support services. This includes hiring trained counsellors, psychologists, and social workers in all 
secondary schools. Early identification systems should be established to detect at-risk students. 
Schools should also implement social-emotional learning curricula. These measures would 
address the underlying psychological causes of violence. Investment in mental health 
infrastructure is essential for prevention. Therefore, psychosocial support must be prioritised. 

Additionally, teacher training programmes should be reformed to include behaviour 
management, trauma-informed education, and conflict resolution skills. Continuous professional 
development should be mandatory and standardised across all schools. Teachers must be 
equipped to handle complex behavioural challenges effectively. Comparative evidence shows 
that teacher capacity is critical to reducing school violence. Therefore, training is a key 
implementation priority. This would improve classroom management and student outcomes. 

Finally, a multi-sectoral approach should be adopted involving schools, families, communities, 
and government agencies. Coordination between education, social services, and justice sectors 
should be strengthened. Community-based interventions should be expanded to address external 
influences on student behaviour. Policy monitoring and evaluation systems should be enhanced 
to ensure accountability. This integrated approach would ensure long-term sustainability. 
Therefore, systemic collaboration is essential for success. 
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Appendix I: 

Table 1: Summary Of Key Drivers Of School Violence In Jamaica 
Level Determinant Description Evidence Base 
Structural Poverty and 

inequality 
Economic deprivation increases 
exposure to stress and aggression 

UNICEF Jamaica 
(2021) 

Structural Community violence Spillover of crime and gang 
culture into schools 

Ministry of Education 
and Youth (2024) 

Institutional Weak implementation 
of policy 

The gap between the Safe 
Schools Policy and school 
practice 

Brookings Institution 
(2019) 

Institutional Limited psychosocial 
support 

Insufficient counsellors and 
mental health services 

UNICEF Jamaica 
(2021) 

Individual Trauma exposure Students exposed to domestic 
and community violence 

Bandura (1977) 

Individual Emotional 
dysregulation 

Poor anger management and 
coping skills 

UNESCO (2022) 

 
Appendix II: 

Table 2: Comparative Approaches To School Violence Reduction 
Country Dominant Approach Key Features Outcome 
Jamaica Punitive discipline Suspension, expulsion, 

security-based control 
High recurrence of 
violence 

Finland Preventive & welfare-
based 

Integrated mental health, 
early intervention 

Low school violence 

Canada Restorative justice Mediation, anti-bullying 
legislation 

Reduced suspensions 

New 
Zealand 

Holistic restorative model Community involvement, 
counselling integration 

Improved school 
climate 

 
Appendix III: 

Table 3: Components Of The Proposed Intervention Framework 
Pillar Objective Key Strategies Expected Outcome 
Prevention Early behaviour 

control 
Social-emotional 
learning, screening 

Reduced incidents 

Protection Safe school 
environment 

Restorative justice, 
counselling 

Improved climate 

Rehabilitation Behaviour 
correction 

Therapy, mentoring, 
reintegration 

Reduced recidivism 

Structural 
Transformation 

System reform Policy integration, 
community partnerships 

Long-term reduction 

 


